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ABOUT THIS GUIDE
This study guide was designed as a tool for teachers to  

use in order to help their students more deeply engage  

with the questions and themes explored in Bang Bang.  

Included in both the pre and post-show units are a series  

of classroom exercises and discussion questions.  

This guide also includes supplementary information  

related to the content of this play.

SYNOPSIS
Lila is a Black former police officer whose  

career ended after she shot an unarmed 

Black youth. Her story is fictionalized by  

Tim, a white playwright whose play about  

the shooting takes liberties with the facts.  

Now there’s talk of a film, and Tim visits  

Lila to discuss. What unfolds is a raucous 

struggle on the subjects of responsibility  

and representation, framed by Kat Sandler’s 

trademark wit.

CONTENT ADVISORY
Includes coarse language, drinking and 

scenes with staged violence.

THEMES
• Fact vs. Fiction & Artistry

• Authenticity & Responsible Storytelling

• Police Violence & Systemic Racism

CURRICULUM CONNECTIONS
SOCIAL SCIENCES & HUMANITIES

• Introduction to Anthropology, Psychology, and  

Sociology, Grade 11

• Equity, Diversity and Social Justice, Grade 11 

• Equity and Social Justice: From Theory to Practice,  

Grade 12

• Challenge and Change in Society, Grade 12

THE ARTS

• Drama, Grades 9-12

ENGLISH

• Grades 9-12

• The Writer’s Craft, Grade 12

This study guide includes exercises that support student  

learning about artistic license, authenticity and responsible  

storytelling. Like the playwright, the discussion questions  

and exercises challenge students to consider what it means  

to create art based on true and contemporary events.  

Throughout, they will have the opportunity to look at this with 

particular consideration to the impact of creating fiction from 

fact within the context of police violence and systemic racism.

This guide was adapted by Lois Adamson. It is copyright  

protected. Please contact education@gctc.ca if you  

have any questions about the use of this guide.
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PRE-SHOW UNIT

PRE-SHOW INTRODUCTORY EXERCISE:  
BEGINNING WITH MICHAEL BROWN
DIRECTIONS

1. As a class, discuss what you already know about police violence  

and systemic racism in the US and Canada. Consider how to best 

approach engaging students in this subject matter with guides such 

as the resource to teach Black Lives Matter provided by YES! Media. 

 

2. Ask students if they know about Michael Brown – how he was  

murdered and what happened after he died. Discuss the murder 

of Michael Brown together.

3. Then have students organize themselves into five groups and  

assign each group one of the following men: 

•    Philando Castile 

•    Andrew Loku 

•    Jordan Edwards 

•    Amadou Diallo 

•    Tamir Rice

4. Invite students to find two different media articles that outline  

what happened to their assigned individual as well as what  

happened after their death. Give students time to note the  

basic details.

5. Ask each group to report what they noted to the rest of the class.

PRE-SHOW DISCUSSION QUESTIONS

• What do you think inspires a writer to create a particular 

story or character?

• Is it okay for an artist to create stories and characters 

outside of their own lived experience? Why or why not? 

• Why do you think people like stories, plays and films 

based on true events?

• In fictionalizing a true event, is it responsible for an  

artist to change details in order to make the story  

more dramatic? 

• What is systemic racism?

• What do you know about police killings of black people  

in the US and Canada? 

• What is media representation? What impact does it  

have on how we understand things like gender, race, 

class and disability?

MATERIALS

Writing utensils

Library/computer access

DEBRIEFING QUESTIONS

• What is common about these six 

young men’s deaths?

• What are the similarities about how 

they were reported in the media?

• In what ways are people resisting  

and showing solidarity for Black  

lives and communities?

• How are systems of policing  

changing as a result?

www.yesmagazine.org/for-teachers/curriculum/resources- 

to-teach-blacklivesmatter
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PRE-SHOW EXERCISE:  
IN THE MEDIA
DIRECTIONS

1. Invite students to choose one of the suggested media texts  

or one of their own choosing (that is fiction and relates to the  

subject matter).

2. Ask students to look at the representation of police violence  

against black people in their chosen text, responding specifically  

to the following questions in a journal entry or verbal report:

MATERIALS

Library/computer access

Suggested media texts

• The Hate U Give (George Tillman Jr.)

• See You Yesterday (Stefon Bristol)

• Fruitvale Station (Ryan Coogler)

• Compared to the research you did and media reports you read in 

the first exercise, what did this fictionalized account provide that 

just learning about the facts did not?

• Did the media text you chose affect your perspective or opinion 

on the subject? Why or why not?

• Who was the writer/director of your chosen film? How do you 

think their lived experience impacted their artistic perspective?

• What questions were you left with after watching your  

chosen film?

DEBRIEFING QUESTIONS

• What is the role of art in understanding 

difficult issues such as this one?

• Is it potentially dangerous to  

fictionalize true events?  

Why or why not?

EXTENSION

You may have students choose two media texts in order to engage 

in a comparative exercise. You may also invite students to share their 

reports with one another in pairs, small groups or as a whole class.
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POST-SHOW UNIT
PRE-SHOW DISCUSSION QUESTIONS

• After seeing the play, do you still think it is possible for 

an artist to create stories and characters outside of their 

own lived experience? Why or why not? 

• Which character’s perspective resonated with you? 

Why?

• One of the playwright’s tactics is the use of comedy to 

tackle difficult subject matter. How did this impact your 

experience and appreciation of the play? 

• What is the role of the artist today in shining a light  

on issues of marginalization such as racism and  

violence against particular communities?

• What is media representation? What impact does it  

have on how we understand things like gender, race, 

class and disability?

• What does it mean to be an ally?

INTRODUCTORY POST-SHOW EXERCISE:  
FOUR CORNERS IN ROLE
DIRECTIONS

1. Designate four corners of the room as follows:  

Strongly Agree, Strongly Disagree, Agree, Disagree

2. Let students know that you will read a series of statements  

related to the themes of the play. After each statement, that they  

will respond by placing themselves in one of the four corners to 

indicate their response. The key is that rather than responding as 

themselves, they will be responding in role as one of the characters 

in the play (Lila, Tim, Karen or Jackie).

3. After students have responded to a statement, invite them to  

dialogue in their respective corners and then as a whole group, 

about why they placed themselves (in role) where they did.

4. Repeat the exercise a few times so that students have the chance  

to take on more than one character’s perspective.

DEBRIEFING QUESTIONS

• What is the role of art in understanding 

difficult issues such as this one?

• Is it potentially dangerous to fictionalize 

true events? Why or why not?

MATERIALS

Space in which to move

Four Corners statements

Four Corners Statements

• There are no limits to what an artist can explore in terms  

of subject matter

• Racism is learned, so it can be unlearned.

• Police violence against black people is the fault of the police  

system rather than individual police officers.

• Everyone has stereotypes.

• People are held to different standards based on things  

like race or gender.

• The media is a helpful tool in tackling difficult issues such  

as violence and racism.

• We have more in common with one another than we  

do differences.

• Forgiveness is a stronger course of action than resentment  

or revenge.

• It is difficult to talk about things like racism.

• Storytelling is the best way to make social change.
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POST-SHOW EXERCISE:  
WHAT’S NEXT?
DIRECTIONS

1. Throughout the play, the characters are increasingly in conflict with 

one another. At the end of the play, we are left with Lila and Karen, 

but not much is said between them.

2. In pairs, have students reflect on the play and discuss what they 

imagine might happen next between these two characters in terms 

of their personal lives, family and with regard to the larger issues of 

policing and racism.

3. Then, have them take on one of the characters, each writing a letter 

to the other in role, thinking about what has happened and what they 

hope might happen next.

4. Remind students of some of the tenets of letter-writing: 

•    Is written to a specific person or thing 

•    Is written to a specific person or thing 

•    Has a specific intention or goal 

•    Includes a closing

5. Invite students to exchange their letters with another pair.

6. Then give students time to read their letters and, if desired, share 

their letters by first rehearsing the reading with their partner and 

then for the class.

MATERIALS

Paper and writing utensils and/or  

computer access

DEBRIEFING QUESTIONS

• What did writing in role afford you in 

terms of more deeply understanding 

the characters?

• What did it feel like to hear your letter 

read/interpreted by someone else?

• Did you feel the interpretation was 

authentic? Why or why not?

• What do you think will happen next?
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GLOSSARY
MEDIA REPRESENTATION

“The basic definition of representation in the media is simply how media, 

such as television, film and books, portray certain types of people or 

communities. There are a number of groups who are underrepresented 

in most Western media. They include women, people of color, LGBTQA+ 

people, people with a range of body shapes and types, people of 

non-Christian religions, and differently-abled people.”  

(Arab Film Institute) 

SYSTEMIC RACISM 

“Racial discrimination can result from individual behaviour as well as 

because of the unintended and often unconscious consequences of  

a discriminatory system. This is known as systemic discrimination.  

Systemic discrimination can be described as patterns of behaviour, 

policies or practices that are part of the structures of an organization, 

and which create or perpetuate disadvantage for racialized persons.” 

(Ontario Human Rights Commission)
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SOURCES & RESOURCES
THE ONTARIO CURRICULUM

The Ontario Curriculum - The Arts

Grades 9 and 10

www.edu.gov.on.ca/eng/curriculum/secondary/arts910curr2010.pdf

Grades 11 and 12

www.edu.gov.on.ca/eng/curriculum/secondary/arts1112curr2010.pdf

The Ontario Curriculum – Social Sciences and Humanities

Grades 11 and 12

www.edu.gov.on.ca/eng/curriculum/secondary/ssciences9to122013.pdf

The Ontario Curriculum – English

Grades 9 and 10

www.edu.gov.on.ca/eng/curriculum/secondary/english910currb.pdf

Grades 11 and 12

www.edu.gov.on.ca/eng/curriculum/secondary/english1112currb.pdf

RACISM & REPRESENTATION

Arab Film Institute

https://arabfilminstitute.org/what-exactly-is-media-representation 

-anyway/

Ontario Human Rights Commission

http://www.ohrc.on.ca/en/racism-and-racial-discrimination- 

systemic-discrimination-fact-sheet

Resources to Teach Black Lives Matter

https://www.yesmagazine.org/for-teachers/curriculum/ 

resources-to-teach-blacklivesmatter


